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1. School profile for SEND 

Currently, there are one hundred and fourteen pupils at ST Mary’s CE Primary School. Presently fourteen 
of these are on the School Record of Need (RoN). This is twelve percent of the school population. Of the 
fourteen pupils, one has an Education, Health and Care Plan (EHCP) (less than one percent); thirteen are 
receiving Special Education Needs (SEN) support (just over eleven percent).  

The breakdown of SEN pupils by year group is as follows: 
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KS1 
(46) 

2  2    2  

KS2 
(69) 

1  5  1   1 

         

Communication and interaction includes conditions such as: Asperger’s, autism and speech and language conditions. Cognition 
and learning: moderate learning difficulties (MLD), specific learning difficulties (SLD), dyslexia, dyscalculia and dyspraxia. Social, 
emotional and mental health difficulties (SEMH): attention-deficit/hyperactivity disorder (ADD/ADHD), attachment, challenging 
behavior. Sensory and/or physical needs: visual and/or hearing impairment, multi-sensory impairment, physical impairment. 
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2. Identifying pupils with SEND 

Our teachers are responsible and accountable for the development and progress of all the pupils in their 
class, and we have systems in place to ensure that special educational needs are identified as early as 
possible. 

1. Quality-first teaching and regular classroom assessment for all pupils. Classroom 
assessments take place in English and mathematics. The mathematics assessments are linked 
directly to the Inspire Maths scheme and take place termly. In English we complete: a Star 
Reading Test termly for children in years two to six; a Single Word Spelling Test for children in 
years two to six. Across the SAST, in years three to five we complete reading, spelling, and 
grammar tests, as well as a further maths assessment. We will use the assessment data to 
identify pupils whose progress is: 

 Significantly slower than that of their peers starting from the same baseline 
 Failing to match or better their previous rate of progress 
 Failing to close the attainment gap between the child and his or her peers 
 Widening the attainment gap 

 
2. High quality differentiated teaching 

 Target high-quality teaching at the pupil’s areas of weakness  
 Adapt classroom practice to suit the pupil’s needs 
 Implement short-term interventions 
 Evaluate the success of interventions by comparing the pupil’s levels before and after 

 
3. Work with the SENCO to assess SEN 

 Implement more rigorous interventions 
 Evaluate the success of interventions by comparing the pupil’s levels before and after 
 Speak to the pupil and parents about the pupil’s needs 
 Seek expertise on the pupil’s needs 

 
If a pupil continues to make less than expected progress once all three stages have been completed, 
teaching staff and the SENCO will use the evidence gathered at each stage to consider whether they 
have a special educational need. To do this we will undertake a number of assessments and observations 
to narrow down the area of concern. Occasionally, we may need to make a referral to Dorset Special 
Educational Needs Specialist Service (SENSS) for expert support or a more comprehensive assessment 
of a child’s needs.  

 

3. Progress made by pupils with SEND 

The majority of the interventions are in place to support those children who have issues with their reading 
and writing. In order to support the children with the Inspire Maths programme, maths interventions 
happen as soon as possible after the maths lessons and are in place for all those children who require 
support with that area.  

The literacy interventions tend to follow the recommendations from the local authority SEN advisors. The 
majority of the teaching assistants are experienced in delivering these interventions, they range from 
‘Write from the Start’ to support phonics to short-term memory exercises. 

The following data is taken from the Fischer Family Trust Data for the school. It should be noted that the 
KS1 progress data is based upon progress from EYFS to end of Year Two, These are estimates, as there 
is no correlation between attainment at EYFS and Year Two. 
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Attainment (what pupils achieved) and progress (how much they improved) 
of pupils with SEND compared with pupils without SEND 2018 

End KS1 

ARE Reading ARE Writing ARE Mathematics 

Attainment Progress Attainment Progress Attainment Progress 

SEND pupils (1) 0% -24% 0% -15% 0% -20% 

Non-SEND pupils (15) 87% -3% 80% -5% 93% +4% 

Attainment gap  -21%  -10%  -24% 

 

Attainment (what pupils achieved) and progress (how much they improved) 
of pupils with SEND compared with pupils without SEND 2018 

End KS2 ARE Reading ARE Writing ARE Mathematics 

 Attainment Progress Attainment Progress Attainment Progress 

SEND pupils (2) 100% +60% 50% +6% 50% +26% 

Non-SEND pupils (15) 93% +9% 87% -1% 100% +16% 

Attainment gap  +51%  +7%  +10% 

 
 

4. Update on the school’s implementation of the SEND system 

How the school is targeting support for pupils with SEN 

If it is decided that a pupil has SEN and requires special educational provision (provision that is additional 
to and different from that which is available to other pupils at the school) they will be added to the SEN 
record under the category of SEN Support. Parents will be informed in writing when this happens. The 
provision given at SEN support will be individual to each child, according to their SEN but it could include:  
 

 a special learning programme;  

 extra help from a teacher or a teaching assistant; 

 working in a small group or help to take part in class activities. 
 
We will involve parents in decisions about the support to be provided for their child by considering the 
specific area of need.  We will work with parents and pupil to identify need, achievable goals and 
approaches to reach those goals through the writing of Support Plans.  The Support Plan is a key part of 
the school’s approach to providing targeted support.  It will consist of:  
 

 area/s of concern;  

 a SMART (specific, measureable, achievable, realistic and time limited) target; 

 activities; 

 level and type of support required. 
 
A Support Plan is reviewed each term with evidence of the pupil’s achievement towards the target being 
identified.  From this review future plans will be developed.  Pupils are involved in writing and reviewing 
the plans. 
 
St Mary’s Primary School will support most pupils with SEND using a Support Plan. However, some pupils 
with more severe, complex and long term SEND may need an Education, Health & Care (EHC) Plan, 
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especially if they have not made progress at SEND Support. If we feel this is the case, we will discuss this 
with parents. Parents can also contact the SENDCo if they feel their child might need an EHC Plan.  
 
EHC Plans are issued by the Local Authority following an education, health and care (EHC) needs 
assessment. St Mary’s Primary School will work with parents and other services to request an EHC needs 
assessment where it is felt this will be beneficial.  
 
Further details about the assessment process and EHC Plans can be found on Dorset’s Local Offer.  
 
Sometimes other factors can affect a pupil’s progress but are not considered to be a special educational 
need, for example: attendance and punctuality, ill health, English as an additional language, being a 
looked-after child, being a child of parents in military service, behaviour (where there is no underlying 
SEN) and bereavement. These needs will be addressed appropriately using other processes or 
strategies. 
 
How the school is implementing cycles of the graduated approach 

Each term, staff review the progress of all pupils, identifying those who are not making the appropriate 
progress and putting in place interventions or developing classroom practice to support learning and 
social development.  Provision Maps are used to ensure that all interventions are recorded and their 
impact monitored.  Importantly, these records are kept and passed on each year so that a class teacher is 
aware of what interventions have been undertaken.  The aim is to ensure that pupils with additional needs 
benefit from a graduated response.   
 
Information about any statutory assessments for EHC plans that have been submitted to the local  
authority (LA) and the outcomes of these 

We have one pupil whose statutory assessment for an EHC plan is being completed before being 
submitted to the LA. The SENCO recently met with parents to gather further information for the 
completion of the form and to conduct a ‘Motional’ assessment as part of the ongoing assessment of the 
child’s needs. 
 
Headlines from meetings between the SEN co-ordinator (SENCO) and the SEND governor 
At the last meeting we discussed the broad contents of this report. We also discussed the development of 
class data files, formulation of the school Record of Additional Need, the use of support plans, Education 
and Health Care Plans and we touched upon the transfer of children to The Gryphon. 
 
Further Information 

The Higher Level Teaching Assistant who is a trained ELSA (Emotional Literacy Support Assistant) 
continues to support children going through emotional difficulties. Parents have also been supported on a 
regular basis. This ensures that the school and home work together to support the vulnerable children 
receiving this crucial support. This kind of intervention continues to play an increasingly important role in 
supporting pupils with increasingly complex mental health needs. There is an ever increasing demand for 
ELSA with parents turning to school for help in supporting their children’s mental health.   
 
The SENCO and the ELSA have discussed how we can extend the support for the parents and are 
looking at how it can be done in a manageable and sustainable way. 

 

 

5. SEND funding 

This area needs to be revisited in the next report, as the SENCO and the Headteacher will meet to look at 
the finance in further detail. The school is currently supplementing the amount it receives for SEN 
children, as the amount received does not meet the needs of the children. 
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6. Staff development 

In order to support a small number of pupils with social, emotional and mental health needs a key stage 
one teacher has attended Team Teach training. Team Teach works through the promotion of de-
escalation strategies and the reduction of risk and restraint, to support teaching, learning and caring, by 
increasing staff confidence and competence, in responding to behaviours that challenge, whilst promoting 
and protecting positive relationships. 

The SENCO has completed the Trauma Informed Schools Training and has achieved the Diploma in 
Trauma and Mental Health Informed Schools (Practitioner Status). The aim of this is to enable the school, 
and those within it, to be able to support children who have suffered with trauma or mental health 
problems and whose troubled behaviour acts as a barrier to learning. 

The SENCO attends termly Inclusion Briefings run by DCC and also leads the half-termly SENCO 
network meetings with staff from the SAST where good practice and advice is shared. He also meets with 
the Dorset Educational Psychologist once a term and with the Dorset SENSS advisor, also termly. 

The Higher Level Teaching Assistant, who is a trained ELSA, continues to be a member of a pyramid 
group who meet every half-term for training, advice and support. This support is crucial in helping to 
maintain the wellbeing of this staff member. 

This academic year we have employed two new teaching assistants to the school. One in key stage one 
and one in key stage two. They have undergone training in child protection and GDPR. They will be asked 
to attend relevant courses as and when they become available. 

 

 

7. Work with external agencies 

This year we have worked alongside a number of agencies in order for us to better meet the needs of our 
children: 

 Dorset SENSS have conducted a detailed assessment of a child in Year Three with specific 
learning needs, possibly dyslexia. (we are still waiting for the report; it can take up to six weeks). 
We will receive a detailed report with a programme for us to deliver in school, in order for us to 
meet the child’s needs. 

 We have engaged a play therapist for a child with serious social, emotional and mental health 
needs in Year 4. Dorset Family Matters agreed to fund the programme, however they cut funding 
after six weeks, all parties knew this was inadequate and school are funding a further six weeks.   

 The Educational Psychologist has met with the SENCO to discuss any issues. Her support is 
limited as we would need to buy her hours in order for her to conduct an assessment. 

 A Speech and Language Therapist has conducted an assessment of a child in Year One. She 
seemed to feel there was no issues and will not be involved further. However, we know there is 
an issue and the SENCO will liaise with Dorset SENSS to determine the best next steps. 

Despite our ever-increasing need for specialist support, our involvement with external agencies is largely 
limited, due to the prohibitive costs. (The standard hourly rate is £110 per hour for Dorset SENSS/ED 
Psych services to work in school. An assessment takes at least two to three hours and then there is time 
for the writing of a report, up to two hours). 
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8. Work within the SAST SEND Coordinators Thread Group 

This group meets termly and discuss a range of issues that are common across all the schools in our 
multi-academy trust. Recently, we conducted a SAST wide audit of relevant SEN skills and qualifications 
held by staff in the schools. This was alongside an audit of the special educational needs and disabilities 
of the children in the SAST schools. There will now be an action plan to prioritise the training needs of 
staff in order to meet the needs of the children. Further work will also be done to ensure consistency 
across the SAST schools in the use of the SEND terms for categorising the areas of need. 

 


